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Abstract 
 
While there exists a wide body of literature between Hong Kong secondary school 
students‟ learning attitude and English proficiency level, there is comparatively little research on 
the relationship between English Language proficiency and written academic achievement in 
Liberal Studies. Is it English proficiency to be blamed for students‟ deficiency in written Liberal 
Studies? How likely is it that students with higher English proficiency are bounded to score 
higher marks on LS written assessments? Therefore, this paper sought to investigate whether 
there is a relationship between English Language proficiency and written achievement in Liberal 
Studies of Hong Kong secondary school senior students. The data used were obtained by 
collecting three school‟s exam-based scores, administering standardized English and Liberal 
Studies assessment tests to 83 students from three schools, scrutinizing student samples and 
interviewing teachers and different ability-ranged students. Two hypotheses were generated and 
tested using the Pearson Product Moment Correlation at 0.05 level of significant.  
   The results showed that there is a significant weak positive relationship between English 
Language Proficiency and written achievement in Liberal Studies. It was also found that amongst 
all language skills, English Reading more strongly predicts performance in written Liberal 
Studies however; English Writing tasks specifically of persuasive nature would more strongly 
predict performance in written LS than English Reading. Yet, the correlation in both cases was 
weak. Analyses of students‟ written responses showed that high achievers in Liberal Studies 
usually had more coherent and structured responses, clear and logical presentation of arguments, 
correct sentence structures and application of cross-modular concepts than the low achievers. 
viii 
  
Furthermore, a significant gap existed between the teachers‟ and students‟ perspectives on 
resources and techniques required to improve students‟ written Liberal Studies. It is therefore 
recommended that more Liberal Studies teacher-student communication should be established 
and that the English and Liberal Studies departments should coordinate jointly to improve 
students‟ Liberal Studies writing. 
 
 
 
 
 
1 
 
Chapter 1: Introduction 
1.1. Background 
It has been argued that language proficiency is one of the most important factors in 
secondary school students‟ success or failure of academic performance (Adeyemi & Adeyemi, 
2012, pp. 29-33; Butler & Castellon-Wellington, 2000, pp. 47-77; Spaulding & Flake, 1976, as 
cited in Chen & Sun, 2004, p. 58; Ede, 2005; Fakeye & Ogunsiji, 2009, pp. 490-495; Saville-
Troike, 1984, pp. 199-219).  The cited researches suggest that low language proficiency is a 
barrier to learning and academic success whereas high language proficiency is otherwise; 
implying that the role of language is fundamentally inevitable towards academic achievement in 
content areas. To what extent is this statement applicable in Hong Kong? How significant is the 
role of language in a content-heavy subject such as „Liberal Studies‟ in Hong Kong?  
 
Liberal Studies (Advanced Supplementary Level) was first implemented as an elective 
into Hong Kong secondary schools in 1992 (Education Bureau, 2009, p. 33).  With the three-year 
New Senior Secondary (NSS) curriculum reform in Hong Kong, Liberal Studies became a 
mandatory subject in 2009 and assessed like most other subjects in Chinese and English 
Languages (Education and Manpower Bureau, 2005, cited in Curriculum Development Council 
& Hong Kong Examinations and Assessment Authority, 2007, pp. i, 1).  
 
1.2. The Problem 
 While there exists a wide body of literature between Hong Kong secondary school 
students‟ learning attitude and English proficiency level, there is comparatively little research on 
the relationship between English Language proficiency (ELP) and written academic achievement 
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in Liberal Studies (LS). Is it English proficiency to be blamed for students‟ deficiency in written 
LS? How likely is it that students with higher English proficiency are bounded to score higher 
marks on LS written assessments? This spurred me to embark on a quest to conduct a research in 
this field for the benefit of the community at large. Therefore, the intent of this study was to 
examine the extent to which ELP of Hong Kong senior secondary school students would predict 
their overall written academic achievement in LS.  
 
1.3. Research Questions and Hypotheses 
 
 In this connection, the following research questions were proposed to give direction to 
the study: 
 #1) Is there any significant relationship between academic English Language proficiency
1
 
and the written academic achievement in Liberal Studies of Hong Kong senior secondary school 
students?  
 #2) Amongst all language skills (reading, writing, listening and speaking), is there a 
component that more strongly predicts performance in written Liberal Studies of Hong Kong 
senior secondary school students? 
 #3) What are the salient observations in students‟ written responses of Liberal Studies 
that highlight the importance and influence of English proficiency? 
 #4) From the perspectives of Liberal Studies teachers and students, what resources and 
techniques are required to improve students‟ written Liberal Studies? 
 
                                                          
1
 Overall ability of a student in academic English Language. 
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 On the basis of the first two research questions, the following two hypotheses were 
generated: 
H1a: There is a significant strong positive correlation between academic English Language 
proficiency and the written academic achievement in Liberal Studies of Hong Kong senior 
secondary school students (reject null hypothesis). 
H2a: Amongst all language skills, English Writing has a significant and greatest positive 
correlation with performance in written Liberal Studies of Hong Kong senior secondary school 
students.  
 
1.4. Scope of the Study 
The study examined the extent to which 83 senior secondary school students proficiency 
in English correlates with and predicts their academic achievement of written LS in Hong Kong.  
 
1.5. Significance of the Study 
 Give the lack of research on this topic, the study attempts to provide an opener into the 
relationship between ELP
2
 and written achievement in LS of Hong Kong senior secondary 
school students. Findings from this study will help clarify hidden assumptions between students‟ 
ELP and LS written achievement. Furthermore, the study highlights the proposed solutions of 
improving students‟ written LS. 
 
 
 
                                                          
2
 In this study, the author’s meaning of English Language Proficiency and Academic English Language Proficiency is 
the same. Both imply a student’s overall ability in academic English Language.  
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Chapter 2: Literature Review 
2.1. Introduction 
This chapter introduces the different literatures pertaining to the topic of ELP and overall 
academic achievement in various content areas. The chapter begins by presenting the empirical 
framework where supporting and conflicting literatures of various scholars are offered. This is 
then followed by a review of the local Hong Kong context. 
 
2.2. Empirical Framework 
Ede‟s (2005) study sought to investigate the relationship between secondary school 
students‟ proficiency in English Language and their achievement in Social Studies in Southern 
Nigeria. The study used the Junior Secondary School Certificate Examination grades of 2000 
students in English Language and Social Studies for three years. The 2000 students were 
randomly drawn from 30 secondary schools across Southern Nigeria for each of the 2000/2001, 
2001/2002 and 2002/2003 academic years. Their grades were converted to grade points and 
correlated, using the Pearson Product Moment Correlation and t-test. It was established that, 
throughout the three years, a significant positive correlation exists between students‟ ELP and 
achievement in Social Studies. Results showed that students‟ performance in English Language 
and Social Studies had a correlation coefficient of 0.67 and a t-value of 38.2 in 2000/2001, a 
correlation coefficient of 0.87 and a t-value of 78.8 in 2001/2002 and finally, a correlation 
coefficient of 0.67 and a t-value of 44.6 in 2002/2003 academic year respectively. Based on 
Ede‟s research study, it could well be argued that when students are highly proficient in English 
Language, they are very likely to be academically successful in Social Studies as well. 
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Another recent research study in Osun State, Nigeria argues that there exists a significant 
strong positive correlation between secondary school students‟ ELP and achievement in Social 
Studies. Adeyemi & Adeyemi‟s (2012, pp.29-33) study randomly selected 100 students from two 
public junior secondary schools that comprises 50 students in each of the schools. Data were 
collected with two set of questionnaires administered on the 100 students that were sampled. The 
first set of questionnaire was on „English Language Proficiency Test‟ (ELPT) and the second set 
was on „Social Studies Achievement Test‟ (SSAT). The ELPT contained 85 questions (40 
vocabulary and 45 comprehension questions) while the SSAT consisted of 100 objective 
questions in four topics on Social Studies. Using Pearson Product Moment Correlation at 0.05 
level of significant, the results showed that ELP was significantly related to the achievement in 
Social Studies. The correlation coefficient (r = 0.98) was a strong and positive one (p. 32). Based 
on the findings, Adeyemi & Adeyemi argue that improving ELP “is capable of enhancing high 
achievement in Social Studies” (2012, p.32). 
 
In the US, Butler and Castellon-Wellington (2000) compared Southern Californian 
students‟ performance on a standardized content assessment and a concurrent ELPT. The 
research sample consists of 778 3
rd
 grade students and 184 11
th
 grade students. The students were 
designated by their districts as English only (EO), fluent English proficient (FEP) or limited 
English proficient (LEP). All students took two standardized tests namely the Stanford 
Achievement Test Series, Ninth Edition and the Reading/Writing Component of the Language 
Assessment Scales. The Stanford Nine is “a standardized, multiple-choice achievement test that 
measures content knowledge and skills across a range of content areas” (2000, p.50). For the 11th 
Grade, one of the content areas included Social Science (history, geography, civics, government, 
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economics and culture). The results of the study show distinct differences in performance on the 
content subtests by the district-designated language categories. The LEP students in the sample 
performed less well than the non-LEP students. For both 3
rd
 grade and 11
th
 grade, the EO 
students outperformed FEP and LEP students on all the Stanford 9 subtests, with the FEP 
students outperforming the LEP students. At 3
rd
 grade, the FEP students performed slightly 
lower than the EO students but considerably better than the LEP students. However, the gap 
between FEP students and EO students was considerably widened by 11
th
 grade. “LEP students 
as a group were doing poorly on standardized content assessments” (2000, p.73). This study 
justifies that student‟s ELP correlates with academic achievement in Social Science and other 
subjects; highlighting the influence ELP has on overall academic attainment in different subjects. 
In fact almost 40 years ago, Spaulding and Flake in 1976 (as cited in Chen & Sun, 2004, p. 58) 
have argue that English proficiency is the variable that correlates the most prominently with 
academic success. 
 
 Based on the above researches, one may confidently argue that there exists a significant 
strong positive correlation between students‟ ELP and achievement in Social Studies and other 
subjects. However, there are research studies that empirically disprove the aforementioned 
argument.  For instance, Wilson & Komba‟s (2012) study sought to investigate whether there is a 
relationship between (ELP) and academic performance in Tanzanian secondary schools. The data 
used were obtained by administering an ELPT which was a moderation of different TOEFL tests 
and a review of students‟ progress reports of English and General Studies of 89 students from 
one government secondary school. The subject‟s scores were correlated against the proficiency 
test scores to determine the relationship and the extent of the relationship. The study revealed 
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that there is an insignificant weak positive relationship between ELP and students‟ academic 
report in General Studies (r = 0.096). Thus, on the basis of the findings, “it is argued that 
academic success is a function of several variables and not only proficiency in the language of 
instruction” (2012, p.1).  
 
 Additionally, Feast‟s (2002, pp. 70-85) paper looked at the relationship between ELP and 
performance at a South Australian University of international students. Language proficiency 
was measured by IELTS test scores while the performance at University was measured by Grade 
Point Average. A significant and positive, but weak, relationship was found between the 
aforementioned variables (2002, p.83). Once again, in the argument of Wilson & Komba, 
“academic success is a function of several variables and not only proficiency in the language of 
instruction” (2012, p.1). 
 
Interestingly, Fakeye & Ogunsiji‟s (2009) Oyo and Osun States of Nigeria study is totally 
in contradiction to the aforementioned researchers Adeyemi & Adeyemi‟s (2012) Osun State of 
Nigeria study. In their study, Fakeye & Ogunsiji sought to examine the extent to which Nigerian 
secondary school students‟ proficiency in English predicted their overall academic attainment. 
From the population of students in the two states, 400 students were proportionately sampled 
from eight randomly sampled secondary schools and were given the ELPT. The ELPT was used 
to decide their ELP scores and was subsequently correlated with the students‟ annual academic 
scores in three core subjects – Mathematics, Biology and English using Pearson Product Moment 
Correlation and Linear Regression Analysis at .05 level. The results showed that the ELP of the 
students has a significant positive but weak relationship (r = 0.499) with their overall academic 
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achievement (2009, p. 494).  This is in parallel contradiction with the same state and country 
study by Adeyemi & Adeyemi (2012) which argues that there exists a significant strong positive 
correlation (r = 0.98) between secondary school students‟ ELP and achievement in Social Studies 
and that ELP is “capable of enhancing high achievement in Social Studies” (2012, p.32). 
Yet, from another perspective, it may argued that the scrutinized variables of Fakeye & 
Ogunsiji‟s study (ELPT scores and annual Mathematics / Biology / English school scores) are 
completely different from Adeyemi & Adeyemi‟s study (ELPT scores and Social Studies 
Achievement Test scores) thus explaining the explicit contradictory findings. The ELPT‟s nature 
and number of questions were different in both studies and the second variable under scrutiny for 
both studies are relatively unlike [Mathematics / Biology / English school scores vs. Social 
Studies Achievement Test scores] (Adeyemi & Adeyemi, 2012, p.31; Fakeye & Ogunsiji, 2009, 
p. 492) thus accounting as possible reasons for the inconsistency of the same state findings.  
 
Grounded on the above literatures, it can be concluded that students‟ ELP positively 
correlates with Social Studies academic achievement however, the magnitude of such 
relationship is questionable. Apparently, more research in this field needs to be done both in 
Hong Kong and internationally. 
 
2.3. Local Hong Kong context 
As aforementioned in Chapter 1, there is little research done in Hong Kong on the 
relationship between ELP and written achievement in Liberal/Social Studies. Two researches 
that stand out in my „local literature search‟ are: 1) A report of the „Development of Language 
across the Curriculum for English-medium Education (DOLACEE)‟ (Man & Ting, 2006) and, 2) 
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„Research and Development Project on Learning and Teaching Liberal Studies in the EMI 
Context‟ (Edwards, Clarke, Day, & Tong, 2008). 
 
 The DOLACEE is a project funded and operated by the Quality Assurance Division 
which aims to provide support for teachers using English as a medium of instruction (Education 
Bureau, 2013). In one of their reports, teachers perceived that the major difficuly students 
encounter in English as a medium of instruction (EMI) learning of content subjects is 
understanding abstract concepts (Man & Ting, 2006, p.15). On the same page, it is reported that 
“as teachers recognize the kinds of difficulty students face when learning through English, they 
need to be equipped with the teaching skills and strategies for helping students tackle the 
language barriers especially in content subjects”. This suggests a hidden implication that there is 
a relationship between students‟ ELP and academic achievement in EMI-content subjects. 
Furthermore, the report suggests that if more attention by teachers could be paid to relating 
language items to the planning and implementation stages of a lesson, students would benefit 
more from the enriched integration of language and content (2006, p.15) which once again 
sparks the aforementioned hidden implication.  
 
 The „Research and Development Project on Learning and Teaching Liberal Studies in the 
EMI Context‟ is a report from the University of Hong Kong‟s Faculty of Education which 
presents the findings involving five EMI schools and their research team. The research team 
conducted 10 focus group interviews with Advanced Supplementary Level (ASL) LS students 
and noted that a significant number of students have come to appreciate as much the support for 
their ASL LS from Use of English subject as the support of English by their study of ASL LS. 
10 
  
These students indicated that “they chose LS to support their English language development” 
(Edwards, Clarke, Day & Tong, 2008, p.32). Based on the testimonies of the students, the report 
suggested on the same page that “ASL LS contributes significantly to the English language skills 
of reading, writing, speaking and listening, but especially to the first three”. 
 
 With only these two local relevant studies on the relationship between students‟ ELP and 
written academic achievement in LS, it is therefore the intent of this study, as an opener, to 
investigate the extent to which senior secondary school students‟ ELP would predict their written 
academic achievement in LS in Hong Kong.  
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Chapter 3: Methodology 
 
3.1. Research Design 
A mixed methods research design (partly quantitative [school-based exam scores, 
standardized test scores] and qualitative [analysis of student samples, interviews with teachers 
and students]) was employed for this study.  
 
3.2. Population and Sampling  
 The target population for this study was the entire senior secondary Form 5 school 
students of Hong Kong. Form 6 students were not part of the target population as the HKDSE‟s 
were right around the corner and that they were not present in schools by the time the research 
was actually conducted whilst the Form 4 students, relative to the Form 5 students, were far more 
novel to the NSS LS curriculum which may have impacted the research‟s validity.  
  For this study, four secondary schools were personally selected and invited to partake in 
this research study. However, the researcher failed to receive any response from one of the 
secondary schools and as such, only three secondary schools participated in this research study. 
Due to confidentiality issues, the names of the three schools will remain anonymous and for the 
purpose of this dissertation, they will be identified as schools „X‟, „Y‟ and „Z‟. A class from each 
school was jointly selected by the research investigator and the LS teacher-in-charge. Below is a 
brief description of each school and its chosen class for the study. 
 
12 
  
 School X is a local aided EMI secondary school. A class of 24 Chinese students was 
chosen. Academic-wise, the students of the chosen class were academically moderate to strong. 
The class composition consisted of 24 boys. 
 School Y is a local Direct Subsidy Scheme EMI secondary school. A class of 40 non-
Chinese students was chosen.  Academic-wise, the students of the chosen class were 
academically moderate to strong. The class composition consisted of 26 boys and 14 girls. 
 School Z is a local aided EMI secondary school. A class of 21 non-Chinese students was 
chosen. Academic-wise, the students of the chosen class were academically weak to moderate. 
The class composition consisted of 16 girls and 5 boys. 
 
The total sample size was 83 (53 boys and 30 girls) instead of 85 students as two male 
students of school Y were absent on one of the days for research and consequently, were not 
included in the research sample at the end.  
  
3.3. Data Collection Instruments and Procedures 
The instruments for this study were the:  
1)  Form 5 students‟ previous academic year‟s (Form 4) final examination scores in English  
Language (Reading, Writing, Listening and Speaking) and LS,  
2)  Standardized assessment tests in English Language (Reading and Writing) and Liberal  
Studies (Data-Based Question and Extended-Response Question) 
3)  On-the-spot LS writing task followed by interview questions with four students of 
ranging abilities (strong, moderate, weak to moderate, weak) from each class.  
4)  Interview questions with two LS teachers from each school. 
13 
  
 
At a specific set of time, all data were implemented at and collected from the three 
schools. As part of my ethical approval with the University, students‟ names will not be 
identified although their scripts will be used for the purpose of this dissertation. Furthermore, 
before the implementation of the data collection instruments, consent was taken from each 
school‟s principal, LS teachers, parents and students. 
 
3.3.1. First set of instrument: Each school’s final exam-based scores in form 4 English Language 
and Liberal Studies 
The first set of instrument collected was the Form 5 students‟ final exam scores in 
English Language and LS at Form 4. The researcher was able to obtain this set of information 
from each school‟s administration on the basis that confidentiality and anonymity is assured. The 
purpose of this instrument set was to collect data in order to respond to the research questions #1 
and #2. The data provided an opportunity to investigate the extent to which the Form 4 final 
English Language exam scores would predict the final written exam scores of LS for each 
school. 
 
3.3.2. Second set of instrument: Standardized assessments tests in English Language and Liberal 
Studies 
 The standardized assessment tests in English Language (Reading and Writing) and LS 
(Data-Based Question and Extended-Response Question) was employed to all three classes 
during school hours and their corresponding subject periods. This provided the researcher a set 
of English Language and LS scores and tangible student responses for critical analysis which 
helped to answer the research questions #1, #2 and #3. It also provided another opportunity to 
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investigate the extent to which the English Language scores would predict the written 
achievement in LS.  
Another purpose of this instrument set was to ensure standardization across the three 
classes in order to allow for cross comparison. Since the first set of instrument was the school-
based final exam scores of three different schools, each school‟s data will not allow me to „cross-
compare‟ due to the strong possibility of different standards, expectations, assessment questions 
undertaken by the English Language and LS teachers of the different schools. In order to ensure 
standardization, fairness and impartiality, this instrument set of standardized assessment tests in 
English Language and LS was adopted. However, due to the already heavy workload that this 
research has placed upon the researcher and the participating students, the listening and speaking 
components of students‟ ELP were not assessed. Furthermore, during the brainstorm process of 
selecting the ELPT, a local University expert on English Language was consulted. It was 
communicated that there may not be a well-established or piloted writing instrument that would 
best reflect the English writing proficiency of students at senior secondary level and I was 
suggested to self-design a standardized writing task for the three schools.    
 
3.3.2.1. English Language Reading Assessment  
The English Language Reading Assessment (see Appendices 1 & 2) consisted of one part 
(Part A) which was out of 54 marks. In standard HKDSE practice, part A is a compulsory and 
easier section required by all students to complete. This reading assessment was on the diversity 
of food in Hong Kong and included multiple-choice, short response, full response and table 
completion questions which tapped on different skills such as the literal, interpretive, inference, 
summarizing and critical comprehension skills. The intended time allowed was 40 minutes. 
Since the questions of this reading assessment were straightforward and objective, only one 
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marker marked all 83 student copies. Appendix 3 depicts the marking scheme the researcher 
utilized.  
 
3.3.2.2. English Language Writing Assessment 
The English Language Writing Assessment (Appendices 4, 5 & 6) consisted of one 
writing task worth 21 marks. Students had to write about 200 words on an administered topic and 
marks were given based on three components namely „Content‟, „Language‟ & „Organization‟ 
(Appendix 7). The maximum mark for each component was 7. The intended time allowed was 
40 minutes. 
  As labeled in Appendices 4 & 5, there are two different writing topics – school bullying 
and vandalism. The former‟s genre is informative and persuasive while the latter taps on creative 
thinking and writing.  Based on descending class numbers, half of each class was assigned the 
school bullying topic whilst the other half was assigned the vandalism topic.  The intention was 
to see whether the correlation of written achievement in LS would be impacted in different ways 
by the two English writing genres. The selected LS Data-Based and Extended-Response 
Questions were persuasive and argumentative in nature which may lead to a stronger correlation 
towards the school bullying topic than the creative writing topic on vandalism.  To allow for 
inter-rater reliability, a full-time English Language teacher and the researcher marked every 
student‟s script.  
 
3.3.2.3. Liberal Studies Data-Based Question 
 The LS Data-Based Question (DBQ) consisted of three sub-questions (descriptive, causal 
explanation and disposition type questions) fully worth 20 marks (Appendix 8). The question 
was retrieved from the Hong Kong Examinations and Assessment Authority (HKEAA) website 
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on 2012 DSE LS practice papers (2013b). The context of the question was on the work-life ratio 
of the Hong Kong working population. The intended time allowed was an hour. Utilizing the 
marking guidelines (Appendix 9), a full-time LS teacher and the researcher marked every 
student‟s responses for inter-rater reliability. 
 
3.3.2.4. Liberal Studies Extended-Response Question 
 The LS Extended-Response Question (ERQ) consisted of two sub-questions (disposition 
and recommendation type questions) worth 10 marks each (Appendix 10). The question was 
retrieved from the HKEAA website on 2010 DSE LS sample papers (2013a). The context of the 
question was on the light pollution in Hong Kong. The intended time allowed was an hour. 
Utilizing the marking guidelines (Appendix 11), the same full-time LS teacher and the researcher 
marked every student‟s responses for inter-rater reliability. 
 
3.3.3. Third set of instrument: ‘On the spot’ Liberal Studies Writing Task and interview questions 
for students 
 The third set of instrument employed was the on-the-spot LS writing task (Appendix 12) 
and the interview questions for students (Appendix 13). After the second set of instrument was 
employed, four students of ranging abilities [strong, moderate, weak to moderate, weak] from 
each school were chosen and asked to answer a LS 4-marks descriptive and casual explanation 
question on China‟s one-child policy and the 4-2-1 family structure in 12 minutes maximum. 
After students have written their response, questions pertaining to the on-the-spot task and LS in 
general were posed to the students. 
  The purpose of this instrument set was to provide some qualitative data to analyze for the 
research questions #3 and #4.   
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  The students were chosen on the basis of the LS teacher‟s recommendation since it is the 
researcher‟s belief that teachers know the genuine standard of their students in LS than I with 
my one-off standardized tests. The writing task and interviews were conducted during lunch or 
after-school period depending on each student‟s and the researcher‟s availability. All interviews 
were conducted with the presence of two different ability range students. Unfortunately, one-
weak ability student from school Z failed to turn up for the writing task and consequently, the 
interview. 
 The process of note-taking should be pointed because due to the already-heavy workload 
of the researcher marking every student‟s English and LS scripts and discussing with markers in 
conjunction with the University‟s teaching practicum, the researcher decided to jot down the 
interview notes in point-form instead of recording the interviews and creating transcripts of 
them later. The time on typing word-for-word transcripts was a worry for the researcher given 
the dissertation deadline. The researcher though made every effort to jot down the main points 
verbalized by the students and to clarify ambiguous responses during the interview. 
 
3.3.4. Fourth set of instrument: Interview questions for Liberal Studies teachers 
Interviews with two LS teachers from each school were conducted in the school during 
the teacher‟s availability. The responses to the interview questions (Appendix 14) provided the 
researcher some qualitative data to analyze for the research question #4.   
 
3.3.5. Validity and Reliability of the instruments 
 The English Language Reading Assessment was from Aristo Educational Press Limited. 
Several schools are known to utilize this company‟s mock papers, which are in alignment with 
the HKDSE‟s English Language Curriculum and Assessment framework, for internal 
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examination purposes. The reading assessment utilized for this research was published in 2012. 
Therefore, this instrument is valid (able to diagnose reading achievement in English Language) 
and reliable.  
 
  The topics for the English Language Writing Assessment were self-chosen by the 
researcher from his secondary school‟s assessment materials for which the researcher asserts its 
validity and reliability. Further, the HKDSE English Language Writing marking guidelines were 
taken into account during the marking of students‟ scripts (Appendix 7). 
 
 The LS DBQ and ERQ were from the HKEAA website which surely is valid and reliable 
for the purpose of diagnosing student‟s achievement in written LS.  
 
 With the exception of the English Language Reading Assessment, all other assessments 
were co-evaluated by two markers for inter-rater reliability. Furthermore, upon verbal 
questioning, all students did not come across the assigned assessments previously. 
 
3.4. Method of data analysis 
Data collected was analyzed for research questions #1 and #2 using the Pearson Product 
Moment Correlational Analysis to examine the magnitude of relationship between ELP and 
written achievement in LS of Form 5 students in Hong Kong with the statistical significance at 
0.05 level. The corresponding data collected for research questions #3 and #4 were critically 
analyzed by the researcher alone.  
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Chapter 4: Findings 
 
4.1. Relationship between ELP and written achievement in Liberal Studies  
  Grounded on the school-based examination scores, Tables 1-3 reveal that there is a 
significant positive relationship between ELP and written achievement in LS.  A weak 
relationship between the two variables existed for schools X (r
3
 = 0.567) and Y (r = 0.465) but a 
moderate positive relationship for school Z (r = 0.825)
4
. Cross-comparisons between different 
schools should be avoided as aforementioned in Section 3.3.2.  
 
Table 1: Correlation Analysis of Form 4 Final Exams - School X 
 
Table 2: Correlation Analysis of Form 4 Final Exams - School Y 
 
Table 3: Correlation Analysis of Form 4 Final Exams - School Z 
                                                          
3
 Correlation coefficient 
4
 Moderate relationship is when ‘r’ is between 0.7 and 0.9. 
Variables N Mean 
(Max: 100) 
Std. D. r Remark 
ELP 24 66.78 7.595 0.567 Significant 
Written Achievement in LS 47.75 12.06 
Variables N Mean 
(Max: 100) 
Std. D. r Remark 
ELP 38 61.97 10.51 0.465 Significant 
Written Achievement in LS 65.58 9.472 
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 Based on the standardized assessment tests, Tables 4-7 also reveal that there is a 
significant positive relationship between ELP and written achievement in LS. Table 7, which 
depicts the correlation analysis of all 83 students taking the standardized assessment tests, 
reveals a correlation coefficient at 0.552 for the two variables. This relationship was, however, 
weak
5
. Similar weak positive relationships occurred for each school‟s class at 0.532, 0.578 and 
0.552 respectively (Tables 4-6).  
 
Table 4: Correlation Analysis of Standardized Assessment Tests - School X 
 
Table 5: Correlation Analysis of Standardized Assessment Tests - School Y 
                                                          
5
 Weak relationship is when ‘r’ is less than 0.7. 
Variables N Mean 
(Max: 100) 
Std. D. r Remark 
ELP 21 61.33 11.32 0.825 Significant 
Written Achievement in LS 47.57 12.32 
Variables N Mean 
(Converted 
Max: 100) 
Std. D. r Remark 
ELP 24 73.89 7.736 0.532 Significant 
Written Achievement in LS 41.15 12.37 
Variables N Mean 
(Converted 
Std. D. r Remark 
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Table 6: Correlation Analysis of Standardized Assessment Tests - School Z 
 
Table 7: Correlation Analysis of Standardized Assessment Tests – All Schools 
 
 By the use of a scatter plot, further analysis on the relationship between ELP and written 
achievement in LS was done on the standardized assessment tests. As it is seen from Figure 1 
below, the dots form a pattern going from lower left to upper right showing that low scores on 
one variable are associated with low scores on the other or high scores on one variable are 
associated with high scores on the other. This relationship is positive; implies that as ELP 
increases so does written achievement in LS.  
Max: 100) 
ELP 38 77.86 12.90 0.578 Significant 
Written Achievement in LS 38.68 13.30 
Variables N Mean 
(Converted 
Max: 100) 
Std. D. r Remark 
ELP 21 63.94 14.87 0.552 Significant 
Written Achievement in LS 34.29 14.96 
Variables N Mean 
(Converted 
Max: 100) 
Std. D. r Remark 
ELP 83 73.19 13.46 0.552 Significant 
Written Achievement in LS 38.28 13.73 
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 Close examination of the plot reveals that the position of each individual on the 
standardized assessment tests is indicated by a single point in the scatter plot and that dots form a 
line with more scatter, this shows that the strength of the relationship is not much strong.  
 
Figure 1: The relationship between ELP and written achievement in LS 
 
 
4.1.1. Rejection of first hypothesis 
 Based on the above findings, my hypothesis, H1a (there exists a significant strong positive 
correlation between ELP and written achievement in LS of Hong Kong senior secondary school 
students) is rejected. Though there existed a significant positive relationship between the two 
variables, the relationship was rather weak.  
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4.1.2. Partial confirmation of second hypothesis  
 According to Tables 8-10, my hypothesis, H2a (amongst all language skills, English 
Writing has a significant and greatest positive correlation with performance in written LS of 
Hong Kong senior secondary school students) is partially confirmed.  
 
 Table 8 depicts the correlation analysis of Form 4 final exams for each school. The 
greatest positive correlation between an English Language skill and LS for schools X and Z was 
that of English Reading at r = 0.667 and r = 0.839 respectively. For school Y, English Speaking 
had the greatest positive correlation with LS at r = 0.534. English Reading was second at r = 
0.518. All relationships were significant.  
 
Table 8: Correlation Analysis of Form 4 Final Exams – All Schools 
                                                    School 
                Variables 
School X School Y School Z 
English Reading & LS 0.667 0.518 0.839 
English Writing & LS 0.511 0.242 0.662 
English Listening & Integrated Skills & LS 0.188 0.320 0.806 
English Speaking & LS 0.375 0.534 0.134 
All values were significant.  
 
 Table 9 depicts the correlation analysis of standardized assessment tests for all schools. 
English Reading always had the greatest positive correlation with LS than English Writing for 
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each and all schools combined and the relationships were significant. On the basis of Tables 8 
and 9, my hypothesis (H2a) seems to be rejected. 
 
Table 9: Correlation Analysis of Standardized Assessment Tests – All Schools 
                                                    School 
                Variables 
School X School Y School Z All 
Schools 
English Reading & LS 0.484 0.591 0.549 0.565 
English Writing & LS 0.329 0.406 0.495 0.392 
All values were significant.  
 
 However, Table 10, which depicts the correlation analysis of the standardized writing 
assessment tasks of all 83 school students, attests otherwise. As mentioned in section 3.3.2.2, two 
different writing topics were assigned for each class – school bullying and vandalism. The 
former‟s genre is informative and persuasive while the latter taps on creative thinking and 
writing. The correlation between the school bullying writing topic and LS for all schools was r = 
0.609 higher than any correlation coefficients in Table 9. The correlation between the vandalism 
topic and LS was only r = 0.362. All relationships were significant. 
 
Table 10: Correlation Analysis of Standardized Assessment Tests – All Schools 
                                                    School 
English Writing Variables 
School X School Y School Z All 
Schools 
School Bullying Topic (informative & 
persuasive genre) & LS  
0.588 0.541 0.838 0.609 
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Vandalism Topic (creative thinking & 
writing genre) & LS 
0.596 0.536 - 0.340 0.362 
All values were significant.  
 
 On the basis of Tables 8-10, my second hypothesis is partially confirmed. Although 
English Reading more strongly predicts performance in written LS of Hong Kong senior 
secondary school students, however English Writing tasks that incorporate a persuasive genre 
would more strongly predict performance in written LS than English Reading per se.  
 
4.2. Salient observations in students’ written Liberal Studies responses that 
highlight the importance of ELP 
There are several salient observations from students‟ written responses of the DBQ 
(Appendices 15-20), ERQ (Appendices 21-23) and on-the-spot interview task (Appendices 24-
30) that highlight the importance of ELP in LS. The observations are: 1) Basic English including 
grammar and spelling; 2) sentence structures; 3) coherent and structured responses; 4) making 
sense of the sources (semantic); 5) identification and application of key concepts and vocabulary; 
6) presentation and elaboration of main ideas and supporting details through exemplifications as 
well as; 7) clear and logical presentation of arguments. 
 
Students who tended to get high marks in LS (see Appendices 16, 18, 20 & 23-26) 
usually had sound Basic English, correct sentence structures, coherent and structured responses, 
identification and application of cross-modular concepts and popular vocabulary, elaboration of 
main ideas with exemplifications and clear and logical presentation of arguments. The opposite 
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was usually true for students who tended to get low marks in LS (see Appendices 15, 17, 19, 21-
22 & 27-30). 
 
For example, Appendix 20 shows an exemplary student achieving a high mark in the 
DBQ part (c) which is an exposition type question. As highlighted in the appendix, the student 
has coherent and structured paragraphs; all linked to their respective topic sentences. The student 
is able to write correct sentence structures and identify and apply cross-modular concepts and 
vocabulary such as „parent-child relationship‟, „quality of life‟ and „fast-paced lifestyle‟. 
Moreover, the student utilizes both sources in the question to elaborate and justify his main 
ideas. Overall, this student has clear and logical presentation of arguments with sufficient 
elaboration and sound Basic English. 
 
On the other hand, Appendix 19 shows a student achieving a low mark in the same 
question. Incoherent and vaguely expressed sentences are evident. Topic sentences have not been 
formulated. The student has misinterpreted the proposal of the labour organization in Source B 
which highlights the student‟s English Language deficiency in making sense of the source 
semantically. Key concepts and popular vocabulary have not been identified. Overall, this 
student does not have clear and logical presentation of arguments.  
 
Furthermore, on the interview task, it was noted that the moderate to strong ability 
students (Appendices 24-26) had better English written proficiency than the weak-to-moderate 
and weak ability types (Appendices 27-30). The former identified and explained the 
phenomenon correctly and tended to use more concepts and popular vocabulary such as „one-
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child policy‟, „aging population‟ or „nuclear family‟. They presented their responses coherently 
and clearly with correct sentence structures. The latter rarely identified the phenomenon 
correctly nor identified any concepts or popular vocabulary. Their responses were incoherent and 
vaguely expressed sentences were noticeable (Appendices 28 & 30).  
 
 As a result from analyzing the students‟ samples, it could easily be concluded that ELP 
plays a role in written LS. 
 
4.3. Liberal Studies teachers’ and students’ perspectives on resources and 
techniques to improve students’ written Liberal Studies 
Table 11 reveals that the majority of teachers suggested that watching and/or reading 
English news/newspapers, editorials and columns as well as practicing more written LS 
questions will help improve students‟ written LS. A minority suggested reading good exemplars 
from classmates or the HKEAA website as well as reading content carefully and planning 
answers before writing.  
 
Table 11: Teachers‟ perspective on resources to improve students‟ written LS –  
                 All Schools 
Resources and techniques suggested Frequency of response 
(out of 6 teachers) 
Appendices 
1) Watch English news and/or read English 
newspapers, editorials and columns 
4 31, 33, 34, 
36 
2) Practice answering more written LS questions 4 31, 32, 35, 
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36 
3) Read good writing exemplars on the HKEAA 
website or from classmates 
2 31, 33 
4) Read content more carefully and plan answers 
before writing them 
2 32, 35 
Please note that the responses have been categorized into the above themes. 
 
Table 12 reveals that the majority of students desired to have consistent and clear 
answering frameworks for different genres from their LS teachers. The next most popular desire 
was to be given more LS questions to attempt. A minority of them desired precise guidance by 
their teachers on how to apply different concepts and keywords when answering questions, 
exemplars of good students‟ answers and a database of difficult English words that may appear 
in the LS exam. 
 
Table 12: Students‟ perspective on resources to improve their written LS –  
                 All Schools 
Resources and techniques desired Frequency of response (out 
of 11 interview students) 
Appendices 
1) Consistent and clear answering frameworks 
for different question genres 
7 37, 39, 41, 42, 
44, 45, 47 
2) More LS questions to attempt 4 44, 45, 46, 47 
3) Precise guidance by LS teachers on how to 
apply different concepts and keywords when 
3 38, 40, 43 
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answering questions 
4) Exemplars of good students‟ answers 2 39, 42 
5) Database of difficult English words that 
may appear in LS exam 
2 43, 44 
Please note that the responses have been categorized into the above themes. 
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Chapter 5: Discussion 
 
5.1. Interpretation of the findings  
This study intended to ascertain whether a relationship exists between ELP and written 
achievement in LS of Hong Kong senior secondary school students. It has been found that there 
is a significant weak positive relationship between the two variables. Language plays a role, but 
not a dominant one, in the success of academic LS. Although the relationship is weak, the 
positive direction indicates that, to some extent, students do rely on language proficiency to 
succeed academically in LS. This study tallies with the findings of Feast (2002), Fakeye & 
Ogunsiji (2009) and Wilson & Komba (2012) that there exists a positive weak correlation 
between ELP and academic achievement in content areas of learners.  
 
  The study also found that amongst all language skills, English Reading more strongly 
predicts performance in written LS however English Writing tasks that incorporate a persuasive 
genre would more strongly predict performance in written LS than English Reading per se. Yet, 
the correlation was weak for both cases.  
 
Deduced from this finding, the relationship between English Writing persuasive tasks and 
LS questions is obvious given that LS questions are usually persuasive in nature. For example, 
the exposition type is the most prevalent in LS questions (Shum, Ki, Lam, & Siu, n.d., p. 35). In 
the administered standardized tests of LS, 3 out of 5 questions were persuasive/argumentative-
type. Despite the obvious positive correlation between these two variables, why does a weak 
relationship exists between them? Does the senior secondary English Language Writing really 
31 
  
tests student‟s ability to write? If so, then based on my findings, why is that some students 
perform well in the English Writing persuasive task but are unable to score high marks in LS? If 
English Language Writing tasks administered in schools have almost nothing to do with real life, 
then what is the worth of these English lessons? Would it simply mean that those students, who 
do well in academic English in schools, could only do well in test-oriented English tasks but not 
in conveying one‟s position in LS through English? Thus, should the English Language 
curriculum and assessment framework be rectified? What is the answer? Is the reason to why 
some students perform well in the English Writing persuasive task but not in LS because of non-
ELP factors such as student‟s personality, different learning strategies/experiences for different 
subjects, cultural background and/or quality of LS teacher‟s instructions in class which may be 
correlated with LS academic success strongly? More research in this area needs to be done in 
order to answer these questions.  
 
Besides the correlational analyses, the tangible student samples‟ and the interview 
findings do not favour the assumption that there is no relationship between ELP and written 
achievement in LS but rather ELP is one of the factors that impact written achievement in LS. 
For instance, a School X weak-to-moderate ability Chinese student confessed that because of his 
poor ELP, he finds it difficult to translate and express his arguments from Chinese to English 
(Appendix 39, see also Appendix 32 Q.1). Jiya argues that some students lack the language 
proficiency to express themselves in written form (1993, as cited in Stephen, Welman, & 
Jordaan, 2004, p. 45). The students‟ samples also attest that high achievers in LS usually had 
more correct sentence structures, sound Basic English and coherent responses than low 
achievers. This suggests that ELP plays a role in written achievement of LS. 
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Given the positive direction of the relationship, why is the overall correlation between 
ELP and written achievement in LS not strong? Is this really the reality given that other studies 
also share the similar findings? A LS teacher from School X highlighted that critical thinking, 
analytical ability and logical thinking are very important in written LS which is not offered in 
great depth by the English Language subject (Appendix 31). This view has also been echoed by 
strong-ability students (Appendices 37 & 41) which may explain for the weak relationship 
between the two variables. Yet, critically speaking, has the correlation between the two variables 
been influenced by the limitations in the research design (Section 5.2.) and other confounding 
variables unknown to the researcher? Definitely more similar research should be undertaken to 
cross-compare the reliability of this research. 
 
 It was appalling to know that a significant gap existed between the teachers‟ and 
students‟ perspectives on resources and techniques required to improve students‟ written LS. 
There were only two matched interview responses between them which were to attempt more LS 
questions and read exemplars of good students‟ answers. Other than these two, all responses 
were different from both sides. Why is there such a gap? Is it because teachers lack the ability 
and foresight to comprehend well their students‟ needs in written LS? Did they ever talk to their 
students about their writing needs in LS? 7 out of 11 students wanted teachers to give them 
consistent and clear answering frameworks for different question genres but this was not 
suggested by a single interviewed teacher. Two students even complained that their LS teacher 
changed the answering frameworks for question genres from time to time (Appendices 37 & 39). 
The author genuinely believes that more teacher-student communication should be fostered in 
the LS classrooms so as to better diagnose students‟ actual weakness in written LS and their 
desired resources and techniques for improvement. 
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5.2. Limitations of the study 
 
 Besides dwelling into the limitations of the sample size being small, the insufficient time 
to explore more schools or the different timeslots the tests were administered, one of the main 
unexpected limitations of this study is the disagreement over the LS marks between the markers. 
The marking of the English scripts was done without much disagreement between the two 
markers yet the opposite happened for the LS scripts. For example, one marker awarded 12 
marks to a particular student‟s script whereas the other marker awarded 6 marks. This example 
shows the vast difference in the marking perspective of the two markers which may account for 
as a confounding variable that affected the magnitude of the correlation between ELP and written 
achievement in LS. Although the marking rubric was strictly adhered to, LS is deeply subjective. 
Wong Ka-leung, vice-president of the Hong Kong LS Association once said, “We still lack 
consensus in grading standards” […] “about 40 teachers in a markers' meeting gave marks 
ranging from two to eight out of 10 to students' answers to question on whether losing weight 
would make young people more healthy” (Wei, 2012). Therefore, the awarded LS marks to 
students‟ scripts may have been subjective and unreliable. 
 
 Another major limitation is the sample participants. During the invigilation of the 
standardized assessment tests in English and LS, the researcher observed that several students 
were not keen in doing the tests properly. Analysis by the researcher later showed that some very 
high achievers in Form 4 final examinations scored quite low in the standardized assessment 
tests. Since the standardized assessment tests were not school-based, these students probably 
took a „relaxed‟ approach in facing them; thus explaining their inauthentic performances. This 
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may have seriously impacted the magnitude of the correlation given the already small sample 
size of 83 students.  
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Chapter 6: Conclusion and Recommendations 
 
 This study examined the extent of relationship between ELP and written achievement in 
LS of Hong Kong senior secondary school students. The results have indicated that there is a 
positive weak relationship between the two variables but significant at 0.05 level. The positive 
weak relationship implies that ELP plays a role, but not a dominant one, in the success of written 
LS and that there are possibly other non-ELP factors that impact academic success in LS more 
strongly. Amongst all language skills, English Reading more strongly predicts performance in 
written LS however; English Writing tasks specifically of persuasive nature would more strongly 
predict performance in written LS than English Reading. Yet, the correlation in both cases is 
weak. Analyses of tangible students‟ written responses shows that high achievers in LS usually 
had more coherent and structured responses, clear and logical presentation of arguments, correct 
sentence structures and application of cross-modular concepts than the low achievers; suggesting 
the influence of ELP in written LS. Furthermore, a significant gap exists between the teachers‟ 
and students‟ perspectives on resources and techniques required to improve students‟ written LS.  
 
 With respect to the findings of this study, the following recommendations to EMI schools 
are proposed:   
 
  1) LS teachers should make an effort to understand the writing needs of their students. 
More teacher-student communication should be established. 
 
   2) The English and LS departments should co-ordinate together to improve students‟ LS 
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writing. Since some assessments‟ question genres are the same in the English Language and LS 
subjects (disposition, recommendation…etc), English and LS teachers should establish 
standardized, clear and consistent answering frameworks of the common genres for their 
students. The LS Curriculum and Assessment Guide allows schools to “have the flexibility to 
align the learning and teaching of LS with other curricular planning” (Curriculum Development 
Council & Hong Kong Examinations and Assessment Authority, 2007, p. 2), Moreover, a 
jointly-built database of key LS concepts and popular vocabulary could be established for 
students as stated by several interviewees (Appendices 43 & 44). Saville Troike‟s research shows 
that the most important factor that affects academic achievement in a second language is 
knowledge of vocabulary and concepts (1984, as cited in Kang & LeSourd, 1994, p. 8). The 
DOLACEE report also acknowledges that students find abstract concepts as the major difficulty 
in learning in an EMI environment (Man & Ting, 2006, p. 15); thus prompting the need for 
teachers to work something out on the area of LS concepts and popular vocabulary. 
 
 Finally, similar research needs to be done in order to verify the reliability of this study. 
Research on the relationship between non-ELP factors and written achievement in LS is 
encouraged as well. Precautions such as students not being genuine during the assessment tasks 
and the markers‟ disagreements over the LS marks should be noted. In future, it is suggested to 
make the standardized tasks as part of the school‟s continuous assessment so that students would 
be more serious and genuine in attempting them. Also, getting a third LS marker would possibly 
raise the objectivity of the LS marking though time issue is a concern. 
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Appendix 4: Standardized English Language Writing Assessment – Topic #1 
(School Bullying) 
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Appendix 5: Standardized English Language Writing Assessment – Topic #2 
(Vandalism) 
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Appendix 6: Standardized English Language Writing Assessment – Answering 
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Appendix 7: Standardized English Language Writing Assessment – Marking 
Guidelines 
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Appendix 8: Standardized Liberal Studies Data-Based Question – Question & 
Answer Book 
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Appendix 9: Standardized Liberal Studies Data-Based Question – Marking 
Guidelines 
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Appendix 10: Standardized Liberal Studies Extended-Response Question – 
Question & Answer Book 
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Appendix 11: Standardized Liberal Studies Extended-Response Question – 
Marking Guidelines 
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Appendix 12: On the spot Liberal Studies writing task 
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Appendix 13: Interview questions for students 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing exercise? 
If so, what are they?  
 
3. Are there any difficulties that you normally face when responding to questions, not just 
specific to this on-the-spot writing exercise? If so, what are they? 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question types and 
their answering framework? If so, have you found them to be useful? If not, do you think 
there is a need for it? 
 
6. On a scale of 1 to 10(greatest), to what extent do you believe that English language ability 
affects your performance in written Liberal Studies? 
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Appendix 14: Interview questions for teachers 
 
1. On a scale of 1 to 10(greatest), to what extent do you believe student’s English language 
ability affects their performance in written Liberal Studies?  
 
2. What difficulties do you think students normally face when responding to questions? 
 
3. What would you suggest to students on how they could improve their written Liberal Studies? 
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Appendix 15: Student Sample – Low Mark in DBQ, Description Type Question (1 
mark) 
 
 
 
 
 
 
 
 
 
 
 
Student is unable to 
correctly summarize the 
gist of the pattern. 
 
Preferred work-life ratio 
is a preference; not the 
actual work-life ratio yet 
the student utilized the 
word ‘work’ instead of 
‘prefer to work’. 
Mentioned some 
unnecessary patterns of 
preferred work-life ratio. 
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Appendix 16: Student Sample – High Mark in DBQ, Description Type Question (4 
marks) 
 
 
 
 
 
 
 
 
Student is able to 
summarize the gist of 
the pattern. 
 
Doesn’t make the same 
mistake as the student 
in Appendix 15. Writes 
“ most people want to 
have” instead of “most 
people have”. 
 
Mentioned the 
important patterns of 
preferred work-life 
ratio. 
87 
  
Appendix 17: Student Sample – Low Mark in DBQ, Causal Explanation Type 
Question (0 mark) 
 
 
 
 
 
 
 
 
 
No real reasons 
suggested. Question 
remains unanswered. 
Wrong interpretation 
and conclusion derived 
from the preferred and 
actual work-life ratios. 
Not answering the 
question. Student is 
describing the pattern 
instead. 
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Appendix 18: Student Sample – High Mark in DBQ, Causal Explanation Type 
Question (5 marks) 
 
 
 
 
 
 
Clear structure. 
Openers and Closer 
(organization). 
The two mentioned 
reasons are accurate. 
However, the first 
reason could be 
divided into sentences.  
Further elaboration 
could be made. 
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Appendix 19: Student Sample – Low Mark in DBQ, Exposition Type Question (1 
mark) 
 
 
 
Wrong interpretation of 
Source B. The labour 
organization’s intent is to 
reduce work length of full-
time employees to 44 
working hours per week. 
Informal writing 
noticeable. Grammar 
mistakes are apparent. 
A bit vague. Could be 
better expressed.  
Use of the source noted but 
for the wrong argument. 
Poor structure and 
organization overall 
speaking. Lack of 
arguments noted. 
Poor cohesion. 
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Appendix 20: Student Sample – High Mark in DBQ, Exposition Type Question (9 
marks) 
 
Key concept (parent-
child relationship) 
mentioned and 
explored. 
Topic sentence is 
evident. 
Excellent structure.  
Source 
mentioned and 
used properly. 
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Counter-argument 
observed. 
Key concept (quality of 
life) and popular 
vocabulary mentioned 
(fast-paced lifestyle). 
Topic sentence 
is evident. 
Rebuttal observed. 
Multiple 
perspectives shown 
from this student 
(counter argument 
and rebuttal). 
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Sound conclusion.  
Overall, excellent structure and 
organization. Rarely any 
grammar, spelling and sentence 
structure mistakes identified. 
Cohesion amongst sentences is 
good.  
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Appendix 21: Student Sample – Low Mark in ERQ, Exposition Type Question (3 
marks) 
 
Vague sentence. 
Clear topic sentence. 
Poor cohesion amongst 
sentences. 
Irrelevant sentence. 
This sentence has 
nothing to do with the 
context of the topic 
sentence (health of the 
citizens). 
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Sentences could 
be more 
coherent and 
logical.  
More multiple 
perspectives 
could be 
included. 
Vague. Examples 
could be provided.  
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Appendix 22: Student Sample – Low Mark in ERQ, Recommendation Type 
Question (3 marks) 
 
 
 
Vague phrase – “it may 
convert the energy”. 
Auxiliary verbs should 
be avoided. 
Abrupt phrase - “eyes 
won’t be hurt by the 
light”. 
Abrupt ending to the 
paragraph. 
Incorrect word. It should 
be ‘decoration’. 
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Incorrect usage of “On 
the contrary”. 
Good point but lack of 
elaboration. 
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Appendix 23: Student Sample – High Mark in ERQ, Recommendation Type 
Question (6 marks) 
 
Further elaboration 
could be made. 
Concept mentioned: 
‘Corporate Responsibility’. 
Putting pressure on 
businesses could be 
further explained. 
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Popular vocabulary: 
‘operating cost’. 
Multiple perspectives, 
aside from the 
Government, could be 
made. 
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Appendix 24: Student Sample – Strong ability student (On the spot interview 
writing), Description and Causal Explanation Type Question 
 
Key concepts and 
popular vocabulary 
mentioned such as 
aging population, 
nuclear family, one-
child policy and 
financial burden. 
Highlights what the 
cartoon depicts. 
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Appendix 25: Student Sample – Strong ability student (On the spot interview 
writing), Description and Causal Explanation Type Question 
 
 
 
 
 
 
Key concepts 
mentioned such as 
4,2,1 family structure 
and one-child policy. 
Mentions popular 
vocabulary ‘daily 
necessities’. 
Highlights what the 
cartoon depicts. 
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Appendix 26: Student Sample – Moderate ability student (On the spot interview 
writing), Description and Causal Explanation Type Question 
 
 
 
 
 
 
 
 
Concept mentioned 
‘one-child policy’. 
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Appendix 27: Student Sample – Moderate to weak ability student (On the spot 
interview writing), Description and Causal Explanation Type Question 
 
 
 
 
 
Grammar and sentence 
structure mistakes are 
evident. Cohesion 
amongst sentences is 
not too strong. 
Concept mentioned 
‘one-child policy’. 
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Appendix 28: Student Sample – Moderate to weak ability student (On the spot 
interview writing), Description and Causal Explanation Type Question 
 
 
 
 
 
Vague meaning 
expressed. 
Incorrect identification 
of the phenomenon.  
Lack of key 
concepts identified. 
Drifting off topic. 
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Appendix 29: Student Sample – Weak ability student (On the spot interview 
writing), Description and Causal Explanation Type Question 
 
 
 
 
 
 
 
 
Student has written 
the plural form 
‘children’ when there 
was only one child.  
Misinterpretation. 
Lack of key concepts 
identified. Phenomenon 
not identified. 
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Appendix 30: Student Sample – Weak ability student (On the spot interview 
writing), Description and Causal Explanation Type Question 
 
 
 
 
 
 
 
 
 
Incorrect identification 
of the phenomenon. 
Off-topic. 
Lack of key 
concepts identified. 
Vague phrase 
expressed: ‘they 
might have to suffer’. 
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Appendix 31: Interview Transcript of School X – Liberal Studies Teacher #1 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#1: 7 marks since Liberal Studies is a language-rich subject and students need to 
digest sources in written English. Students also need to express their ideas in written 
form. All of this requires basic English language ability from the students. However, 
language ability is important but not sufficient to get high marks in written Liberal 
Studies. Critical thinking, analytical ability, logical thinking and the like are very 
important in written Liberal Studies which may not be offered in great depth by the 
subject of English Language. 
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#1: 1) Terms that appear in the sources are sometimes difficult for students e.g. 
words like „prejudice‟ and „gender stereotype‟, students may not know what they are. 
             2) How to interpret the question words. For example, students may ponder the 
differences between „How do you think‟, „What do you think‟ and „Do you think‟.  
             3) How to articulate their answers in a logical English manner.  
             4) How to handle different question types. 
 
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#1: 1) Watch and read English news and newspapers. 
              2) Read exemplars on the HKEAA website.  
              3) Practice answering more Liberal Studies questions. 
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Appendix 32: Interview Transcript of School X – Liberal Studies Teacher #2 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#2:  7 marks since Liberal Studies require written English on the part of the students 
to express their ideas, views and arguments. Many Chinese students find it difficult to 
translate their arguments, ideas and views in Chinese to written English and the outcomes 
tend to be rather „Chinglish‟. The examiner would probably be unsure of what they have 
written. Moreover, when Liberal Studies is taught using English, some Chinese students 
lose their concentration easily and may miss on important points in written Liberal 
Studies.   
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#2: 1) Comprehending the question and the text.  
             2) How to write a well-structured essay depending on the question genre. 
 
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#2:  1) Practice answering more Liberal Studies questions. 
2) Students should plan before writing their answers. They need to construct 
mind maps before writing down the answers. 
 
 
 
 
 
 
 
 
 
108 
  
Appendix 33: Interview Transcript of School Y – Liberal Studies Teacher #1 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#1:  7 marks. Students have to be able to express themselves properly and as such, 
language ability is closely related to Liberal Studies. Students who do well in Liberal 
Studies usually their writing skills are self-explanatory. Their writing is well structured 
and organized. Their depth of analysis is quite good. However, students who are good in 
language ability may not do very well in Liberal Studies as Liberal Studies is related to 
the thinking habit. Some students may just write short and brief responses with some key 
terms not elaborated enough.  
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#1: The students may not have good understanding of the complicated key terms. 
They may just have a simple understanding of the key term and as such, their ideas and 
arguments are not in-depth enough.  
             
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#1: Students should learn from good examples such as letters to editors (South China 
Morning Post which depicts letters on expressing one‟s view), editorials, columns, 
sample work from classmates. Students should learn about how others organize their 
ideas and arguments in a coherent manner. 
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Appendix 34: Interview Transcript of School Y – Liberal Studies Teacher #2 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#2: 9 marks since no matter how good the arguments may be in the students‟ minds, 
if they cannot express them, s/he cannot get high marks from markers.  
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#2: It is mostly related to language. Some students may not know the vocabulary in 
the source. Some students may not be able to read between the lines and properly 
diagnose the questions. 
 
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#2: Read newspapers and editorials. Editorials sometimes give suggestions and 
students can actually utilize the suggestions in their answering of the Liberal Studies 
questions. They also help to analyze an issue in a structured way which may help students 
to also structure their Liberal Studies writing. 
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Appendix 35: Interview Transcript of School Z – Liberal Studies Teacher #1 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#1: 9 marks since Liberal Studies questions deal so much with structured writing like 
English Language (Introduction, Body, Conclusion, Topic sentences…etc). Even if one is 
not familiar with the topic, a student with good English Language proficiency will be 
able to bluff his/her way through. 
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#1: Students do not know the meaning of the words in the sources. For example, 
words such as „enterprises‟, „conflict‟, „individuals‟, „discuss‟ are difficult for some 
students as they may not have ever come across these words before. Also, I think that 
students do not really know how to write structured responses for different genres e.g. „to 
what extent‟ type question. 
 
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#1: Practice answering more Liberal Studies questions. Students should read the 
content more carefully before writing as sometimes, the keywords and arguments stated 
in the source can be used in the answering of the questions. 
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Appendix 36: Interview Transcript of School Z – Liberal Studies Teacher #2 
 
1. On a scale of 1 to 10 (greatest), to what extent do you believe student’s English 
language ability affects their performance in written Liberal Studies?  
LST#2:  8.  If students are unable to express their ideas and arguments in English, then 
surely their Liberal Studies marks will be lower. However, it does not always mean 
higher English results in higher Liberal Studies as in Liberal Studies; a student needs to 
present convincing arguments with real-life justifications unlike English Language. 
 
2. What difficulties do you think students normally face when responding to 
questions? 
LST#2: They do not know what arguments to write especially questions on Modern 
China, students just find it really difficult to think of points. 
 
3. What would you suggest to students on how they could improve their written 
Liberal Studies? 
LST#2:  1) Listen and watch current affairs from the mass media 
              2) Attempt more written Liberal Studies questions 
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Appendix 37: Interview Transcript of School X – Strong-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
3 marks. I have written what the message the cartoon conveyed, what each item 
represents and what the phenomenon is about but it is hard to predict what the marker 
would want for 4 marks. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
The structure is very hard to plan since there is little time and keywords are hard to think 
and apply into paragraphs. 
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Including the response to Question 2, it is very hard to know what the question requires. I 
do not really know how to answer questions that ask one to describe the „trend‟. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
It would be better if Liberal Studies teachers provided a clearer template for each 
question. We have just been told to split our answers into political, social and economic. 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, but it was never very clear and it changed a lot of time. The same teacher gave us 
different formats from time to time for the same genre and only wrote on the whiteboard. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
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6. Although English gives good comprehension and writing skills, Liberal Studies 
requires key words, skills and critical thinking in argumentative essay so English solely is 
not enough. 
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Appendix 38: Interview Transcript of School X – Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
4 since I fully used the picture to convey the message. I have utilized the one-child policy 
concept and other concepts. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
No.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
This cartoon is an exceptional case for me. Most often, I have difficulties with cartoons. I 
cannot get the idea or the message being conveyed. I also sometimes miss some minor 
parts or concepts or meanings of the cartoon. Sometimes, I do not even understand the 
cartoon but end up getting high marks anyway. Also, I cannot apply the concepts 
mentioned in the notes taught by my teacher during exams or tests. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
Well, most of the difficulties are my internal capability problems not external (teachers). 
Yet, the teacher may teach us how to apply concepts in different situations.   
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes. It has been useful but like I said I want to have my own freedom in writing. Where 
are the aims of Liberal Studies when we focus too much on examination skills? 
Knowledge is more important than skills. 
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6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
7. In some sense, English Language ability affects written Liberal Studies as Liberal 
Studies requires English writing however Liberal Studies requires key concepts and 
arguments unlike English Language. 
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Appendix 39: Interview Transcript of School X – Weak to Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
3 marks. I have mentioned the one-child policy and that there is more men than women 
but my grammar is bad.  
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
The cartoon was hard to analyze. Honestly, I do not know what message the cartoon is 
conveying.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Yes, because of my poor English ability, I cannot write down my thoughts in Chinese to 
written English which lowers my Liberal Studies scores. I do not know how to explain 
those Chinese ideas and arguments in English. I also do not know how to answer 
different question types. I do not know the answering structures to different question 
genres. I do not know when to include counter-arguments and whether I should be one-
sided or two-sided. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
Liberal Studies teachers should give us more good answering samples and clear 
answering frameworks for different genres.   
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, but very limited. I want to know more. I want to just know systematical writing 
formulas for each genre. The Liberal Studies teacher always changes it from time to time.  
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6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
            10 since Liberal Studies is about English writing.  
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Appendix 40: Interview Transcript of School X – Weak-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
2 marks since I explained what the characters are doing in the cartoon but honestly 
speaking, I do not really understand what message the cartoon is trying to convey. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
As aforementioned, I cannot get the real idea of cartoon.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Generally speaking, Liberal Studies is a hard subject. It is so hard to answer the 
questions. We need to answer three data-based questions in a limited period of time and 
we cannot even think carefully. Each question weighs so much and this gives me pressure 
already. Time is a big pressure! Also, it is very difficult to apply concepts and keywords. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
Liberal Studies teachers should teach us how to apply different concepts and keywords 
and interpret cartoon messages. 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes. However, I seldom adapt to the methods taught by the teacher. It is too vague. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
10 since if one‟s English skills are not good enough, s/he cannot explain their points in 
the mind. Moreover, our Liberal Studies teacher always tells us that if the vocabulary is 
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more sophisticated, she will give higher marks. She also showed us some students‟ 
samples which have sophisticated vocabulary; hence, one‟s English Language ability is 
extremely important. 
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Appendix 41: Interview Transcript of School Y – Strong-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
4. I believe I have fulfilled the requirements of the question. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
No. 
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Sometimes, it is difficult to apply concepts in writing. Sometimes, I misinterpret the 
question and lose marks. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
The Liberal Studies teacher should guide us more on the different answering frameworks 
for different question types and how to interpret questions more carefully in order to 
avoid losing marks. 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, it has been useful but like I mentioned in Q.4, the teacher should guide us more on 
the different answering frameworks for different question types. So far, he has only 
taught us two question types. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
9. Liberal Studies requires English communication. If one is unable to convey what one 
thinks in English, then his/her Liberal Studies achievement is compromised. However, 
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sometimes Liberal Studies requires the application of specific concepts and critical 
thinking which is unlike English Language. 
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Appendix 42: Interview Transcript of School Y – Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
3 since I did state the phenomenon and gave supporting reasons. I am not sure of the 
marking criteria and I am afraid I might have been a bit off topic. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
As an ethnic minority in Hong Kong, I do not know much about China. I initially 
misunderstood the situation as poor policy in China than one-child policy. Only after 
thorough thought that the one-child policy came into my mind. 
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Sometimes it is just difficult to understand the question. I am good at discerning between 
solutions, impacts, effects and causes. I do not know when to write both sides of an 
argument and when not to. Also, when giving solutions, should one look at the 
drawbacks of the suggested solutions? 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
The teacher should, from time to time, go over the different question types. The teacher 
should be explicit that when we see these question types, this is how we should respond 
and the teacher should give us examples. 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes. We have been taught how to answer „to what extent‟ and „suggest‟ question types 
and they have been useful though we have not been told of other question types yet and 
their answering frameworks. I want the teacher to talk about how to answer the different 
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question types and how to discern between solutions, impacts, effects and causes. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
10. Actually, Liberal Studies has helped me to improve my English Language ability. It 
has helped to organize ideas and my English writing skills.   
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Appendix 43: Interview Transcript of School Y – Weak to Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
2 marks since I do not think I elaborated enough in such a short period of time. I am 
afraid that if I do elaborate given enough time, it will just become a cycle of many points. 
I will keep writing and writing and I get off-track.  
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
No. I can identify mom and dad easily and that they are having a burden. 
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Sometimes, I do not understand some key English words in the sources. It just 
demotivates me in answering the question since I really do not know what the source is 
trying to tell me. I do not know how to answer „trend type question‟. I do not know how 
to start. I do not know how the writing system of answering different question types. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
The Liberal Studies teacher should help me with short-cuts in getting high marks like 
what concepts we must write for an issue and explain the English terms before tests and 
exams.  
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, but it is too vague and not useful. The teacher always tells us to think of the other 
side of the argument but I do not really get that. He has not given us any visual or written 
example so far. He just verbalizes it all the time.  
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6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
10. Not only for Liberal Studies but also for other subjects, English is the basic language 
used in all subjects. If one is not good in English, then how will s/he make sense of the 
sources and questions? 
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Appendix 44: Interview Transcript of School Y – Weak-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
2 marks. I have explained the things such as the children‟s life is not easy. I have 
explained them but I just do not think I have written everything what the question 
requires. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
I understood the question but I do not know how to start and elaborate. It is very hard for 
me to concentrate on one particular point. There are just too many answers in my mind – 
which ones do I skip and which ones do I write.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Yes, I do not understand some English terms written in the sources. Sometimes, I blame 
myself as I am lazy to write. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
Liberal Studies teachers should provide more exercises. They should tell us the meaning 
of the English terms. They should explain difficult words before the exams or tests. Also, 
there should be worksheets on understanding how to answer different question types.  
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, we have been taught and it has been useful but it is too vague.  
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
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10 since if one is weak in English, it will be different to answering questions in Liberal 
Studies since Liberal Studies is mainly about English. It requires words and sentence 
structure. If we do not know English, then how will we know Liberal Studies? 
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Appendix 45: Interview Transcript of School Z – Strong-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
3 marks since I think I have written all points except one which is the inter-generation 
poverty. I fear because of missing this point, I will not get full marks. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
Limited time gave me anxiety. It was stressful to complete the answer within 12 minutes.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Time limit and misinterpreting the question.  
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
More Liberal Studies writing exercises and techniques on how to write counter-
arguments. 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes. The teacher always reminds us of the exam skills and techniques but I think more 
clarification should be given on how to write counter-arguments. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
10 marks since the marker needs to understand written English in order to give marks for 
Liberal Studies 
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Appendix 46: Interview Transcript of School Z – Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
3 marks since I have explained all relevant things such as the one-child policy. I will not 
give 4 marks since my writing structure is not good and perhaps I might have missed 
some good points. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
As an ethnic minority in Hong Kong, my knowledge of China is limited. I am afraid that 
my points may not be as strong as compared to a Chinese student and thus my confidence 
is low in getting high marks. Also, there was not enough time to elaborate my answer.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
Markers look for perfect answers and I am not sure what to write. I am afraid I might 
write something completely wrong and out of topic. This is my biggest challenge. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
I need more background knowledge of China and more Liberal Studies practice exercises 
to do.  
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes, but I find it so hard to apply them. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
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10 marks since how can markers give marks if they cannot understand one‟s written 
English? 
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Appendix 47: Interview Transcript of School Z – Weak to Moderate-Ability Student 
 
1. How many marks will you give yourself for this on-the-spot writing exercise? Why? 
2 marks since there was only 12 minutes and I had to rush my answer. I was not able to 
mention all of my points and I do not even know if my points are righ or wrong. 
 
2. Are there any difficulties that you face when responding to this on-the-spot writing 
exercise? If so, what are they?  
Time was a restriction and pressure. It gave me stress and tension.  
 
3. Are there any difficulties that you normally face when responding to questions, not 
just specific to this on-the-spot writing exercise? If so, what are they? 
I find it very difficult to grasp the meaning of the question. 
 
4. What kind of help do you think you might need in order to overcome the difficulties 
mentioned in (2) and (3)? 
I need more Liberal Studies tasks to practice during the class. I also think I need a Liberal 
Studies writing-technique guidance by the teacher 
 
5. Have you been taught in your Liberal Studies classes on how to diagnose question 
types and their answering framework? If so, have you found them to be useful? If 
not, do you think there is a need for it? 
Yes. The teacher has reminded us since Form 4 to write firstly, secondly, thirdly in our 
body as well as a couple of other things. I have found them to be useful and I think that it 
has improved my marks in Liberal Studies. 
 
6. On a scale of 1 to 10 (greatest), to what extent do you believe that English language 
ability affects your performance in written Liberal Studies? 
9 since English is important for Liberal Studies answers. If the grammar is wrong or 
sentences are poor, this presents a bad impression to markers and they may not 
understand the argument or idea you want to present. The other 1 mark is for the 
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arguments required in Liberal Studies unlike English Language. 
 
 
 
 
 
